Engaging Classroom Assessments: Designing and Developing Performance Assessments Template #2
-FIRST DRAFT-

	Step 1: Select Important Topic

Grade Level or Course:

Assessment Topic:
Assessment Title:
Approximate Time Allocated for Assessment:

Authors:


	Step 2:  Identify Matching Priority Standards

Selected Priority Standards
· Think of a “unit” of instruction. 
· List standards by number and include the full text here. 

· “Unwrap” to identify what students need to know and be able to do.  

· Underline the concepts (important nouns or noun phrases)

· Circle the skills (verbs)
	Step 3:  “Unwrap” Selected Priority Standards

Concepts (important nouns or noun phrases)


	Step 3:  “Unwrap” Selected Priority Standards

Skills (verbs)

· Next to each skill, write number in parentheses indicating approximate level of Bloom’s Taxonomy of thinking skills.

· Refer to Bloom’s Taxonomy resource in supporting documents.



	
	
	· Need to know about:


	· Be able to do:

	Step 4:Determine Big Ideas  (Approximately 3-4)

Big Ideas from “Unwrapped” Priority Standards 
· Ideas or enduring understandings students realize on their own after being taught concepts & skills.

· What do I want my students to remember long after they leave my classroom?

· Promotes integrated/conceptual understanding of the concepts/nouns.

· Non-judgmental, succinct- a few words that demand a lot.

· Written in student-friendly format.
	Step 5: Write Essential Questions (Approximately 3-5)

Essential Questions Matched to Big Ideas

· Open-ended- based on Power Standard concepts & skills. 

· Guide instruction and assessment for all tasks
· The Big Ideas are answers to the Essential Questions
· Written in student-friendly format


	
	

	Step 6: Design Tasks

Synopsis of Tasks- Road Map for Tasks Design

· “What are we going to do?”

· Planning an overview of Performance Assessment- a brief synopsis of each task

· Develops student understanding of Big Ideas

· Differentiated for multiple abilities

· Scaffold to build understanding of concepts & skills.

	Task
Degree of Rigor-

Level of Bloom’s*

Product or Performance- 

What will students do?

Am I using a variety of knowledge-deepening activities?

1

2

3

4




	Step 7: Task Development

Plan the Performance Tasks-  SQUARED

	TASK 1


	TASK 2
	TASK 3 
	TASK 4

	S  Which standard(s)(priority/supporting) will this   
      task address?

	S tandards


	S tandard
	S tandard

	Q  What essential question(s) and corresponding  

       Big Idea(s) will this task target?

	Q uestions


	Q uestions


	Q uestions



	U  Which specific concepts and skills will this 
       task target?

	U nwrapped concepts/skills


	U nwrapped concepts/skills
	U nwrapped concepts/skills

	A Applications- How will the students apply the concepts and skills?  What will they do and/or produce?
Application- SQUA – these need to be here to ensure the application is directly aligned to concepts and skills, intentionally designed to deliver kids to the big ideas- the application is truly going to achieve its purpose. Forces the task (s) to be truly standards-based.

Copy and expand on synopses here.
	A pplication


	A pplication


	A pplication



	R  Resources/Info. For Teachers- What would another educator need to know in order to replicate the task?


	R esources, instruction


	R esources, instruction


	R esources, instruction



	E  Evidence of Learning- How will I know all of my students have conceptually learned the concepts and skills- the standard(s)?
-meet proficiency or higher on task 1 rubric

-student responses to EQ with BI in written or oral format

Other evidence:
	E vidence

-meet proficiency or higher on task 1 rubric

-student responses to EQ with BI in written or oral format

Other evidence:
	E vidence

-meet proficiency or higher on task 1 rubric

-student responses to EQ with BI in written or oral format

Other evidence:


	E vidence

-meet proficiency or higher on task 1 rubric

-student responses to EQ with BI in written or oral format

Other evidence:


	D ifferentiation
	D ifferentiation


	D ifferentiation


	D ifferentiation



	Step 7: Task Development
Complete Student-Friendly Full Descriptions

· An extension of “A” in SQUARE—the full details of what students will do in task.

· Format needs to be student-friendly because students receive a copy of full description and accompanying scoring guide to complete each task, if developmentally appropriate.

· May use bulleted list, narrative or a combination to convey directions to students

· Detailed, full descriptions will ensure hand-to-glove alignment to task scoring guides (step 10).

	TASK 1
	TASK 2
	TASK 3 
	TASK 4

	
	
	
	


	Step 8: Document Interdisciplinary Standards

Make Interdisciplinary Connections after Task Development has been completed.

	Related Reading/Literature Priority Standards:
	Related Writing/Speaking Priority Standards:
	Related Math

Priority Standards:
	Related Content Area

Priority Standards:

	
	
	
	


	Step 9: Create Engaging Scenario

Engaging Scenario
· How will you engage students in a real life challenge that conveys importance and acknowledges audience?
     Effective Engaging Scenarios Contain 5 Key Elements
· S     What is the situation?
· C 
What is the challenge?

· R 
What role(s) does the student assume?

· A 
Who is the audience (preferably an external audience)?

· P 
What is the product/performance student will demonstrate and/or create?  (This may be what the students are completing for task four)


	Engaging Scenario:

Situation:

Challenge:

Role(s):

Audience:

Product/Performance:

Full Description:


	Materials/ Resources Needed:




	Step 10: Scoring Guide (Rubric) Development
Complete Student-Friendly Scoring Guides

· Use specific, measurable, observable criteria


	TASK 1
	TASK 2
	TASK 3 
	TASK 4

	Exemplary (Second, determine these criteria.)
· I have all of “Proficient” criteria plus:

· 
	Exemplary (Second, determine these criteria.)
· I have all of “Proficient” criteria plus:

· 
	Exemplary (Second, determine these criteria.)
· I have all of “Proficient” criteria plus:

· 
	Exemplary (Second, determine these criteria.)
· I have all of “Proficient” criteria plus:

· 

	Proficient Begin here when identifying criteria. Use as foundation for the remaining proficiency levels.
· 
	Proficient Begin here when identifying criteria. Use as foundation for the remaining proficiency levels.
· 
	Proficient Begin here when identifying criteria. Use as foundation for the remaining proficiency levels.
· 
	Proficient Begin here when identifying criteria. Use as foundation for the remaining proficiency levels.
· 

	Progressing

· I met ____ of the “Proficient” criteria.
	Progressing

· I met ____ of the “Proficient” criteria.

	Progressing

· I met ____ of the “Proficient” criteria.
	Progressing

· I met ____ of the “Proficient” criteria.

	Beginning


· I met fewer than ____ of the “Proficient” criteria.

· I need help with task one.
	Beginning


· I met fewer than ____ of the “Proficient” criteria.

· I need help with task two.
	Beginning


· I met fewer than ____ of the “Proficient” criteria.

· I need help with task three.
	Beginning


· I met fewer than ____ of the “Proficient” criteria.

· I need help with task four.

	Teacher’s Evaluation___________________

Comments regarding student’s performance:
	Teacher’s Evaluation___________________

Comments regarding student’s performance:
	Teacher’s Evaluation___________________

Comments regarding student’s performance:
	Teacher’s Evaluation___________________

Comments regarding student’s performance:



Performance Assessment Scoring Guide
Title of Performance Assessment____________________________________________________________________

Performance Assessment Authors___________________________________
Evaluators ______________________
	 

	Proficient
	Exemplary (All of Proficient, PLUS:) 
	Comments

	Priority

Standard(s)
	Authors:

· Include relevant Power Standards for a specific topic 

· Bold, list by number, and write out each Power Standard

· List by number and write out related, non-Power Standards 

· List by number and write out interdisciplinary standards 
	· Bold, list by number, and write out interdisciplinary Power Standards 
	

	“Unwrapped” Standard(s)
	Authors:

· Include separate lists of concepts (what students need to know) and skills (be able to do) on graphic organizer

· Bold concepts and skills from Power Standards on graphic organizer

· Connect skills to concepts (with parenthetical or side-by-side notation)

· Identify context or topic for teaching “unwrapped” standards
	· Include a variety of higher-level thinking skills

· Add higher-level thinking skills if not present in “unwrapped” skills

· Add “unwrapped” interdisciplinary standards 
	

	Big Ideas
	Big Ideas:

· Represent explicit responses to Essential Questions

· Are written succinctly and as complete statements [5-10 words]
· Reflect essential connections students are to make and retain after instruction concludes

· Convey value or long-term benefit of learning to students

· Are written as Topical (specific to content area standards for unit focus)
· Link directly to “unwrapped” standards, not to curriculum materials (e.g., chapter in text)
· Represent all “unwrapped” standards collectively 
	· Are written as Broad (applicable to multiple content areas)

· Represent foundational understandings from which further generalizations can be derived

· Are written in both teacher-wording and student-friendly wording

· Include Big Ideas for interdisciplinary standards
	

	Essential Questions
	Essential Questions:

· Are open-ended to focus instruction and assessment

· Link directly to “unwrapped” standards and Big Ideas
· Forecast learning goals for unit of study (e.g., student will…)
· Are written in student-friendly language
· Reflect both lower and higher levels of questioning – “one-two” punch questions (e.g., knowledge and application)

· Lead students to discovery of Big Ideas on their own
	· Are engaging (not routine questions)

· Have “emotive force & intellectual bite” (arouse student interest; require discussion, thought, investigation to answer)

· Apply to different contexts across time & cultures

· Reflect interdisciplinary standards
	


Title of Performance Assessment continued____________________________________________________________________
	
	Proficient
	Exemplary (All of Proficient, PLUS:) 
	Comments

	Task Design
	Tasks:

· Reflect all SQUARED criteria:

                     - Standards

                     - Questions

                     - Unwrapped concepts and skills

                     - Application

                     - Resources

                     - Evidence

                     - Differentiation (multiple student entry                                           

points, from basic to advanced)

· Include specific descriptions of what students are to do
· Are written in language that students, parents, and teachers understand
· Connect tightly to all “unwrapped” concepts, skills, Big Ideas, and Essential Questions (i.e., not just separate activities)

· Represent direct link to “unwrapped” skills (e.g., analyze: analysis activity)

· Enable students to progress from literal to conceptual knowledge and to discover Big Ideas

· Provide evidence through student work that all “unwrapped” concepts and skills have or have not been met 
	· Are adapted (i.e., “Tiered”) for differences in students’ readiness, interests, and/or learning profiles

· Allow for individual students or small groups of students to proceed through tasks at own pace

· Include prerequisite instruction and resources needed prior to task use
	

	Engaging Scenario
	Engaging Scenario:

· Includes all SCRAP criteria (Situation; Challenge; Role; Audience; Product or Performance)

· Sets a relevant (i.e., real-world) context for learning “unwrapped” concepts and skills

· Motivates students to engage in tasks

· Establishes the “why” for learning
	· Incorporates students’ own knowledge and experience

· Intends to produce student product or performance for external audience

· Includes scenario for more than one task, as needed 
	

	Scoring Guides
	Scoring Guides:

· Represent multiple levels of achievement (e.g., exemplary, proficient, progressing, not yet meeting standards)

· Include all elements of task requirements (i.e., “hand to glove” connections)

· Use specific, observable, and measurable criteria that can be understood by students, teachers, and parents to ensure reliability

· Use combination of quantitative and qualitative criteria

· Rate students’ degree of proficiency relative to targeted standards and Big Ideas

· Provide opportunity for students to self-monitor their own progress (e.g., check boxes) and elicit feedback from others as to how-to improve quality of work
	· Require students to “go above and beyond” proficient criteria with emphasis on higher-level thinking skills

· Emphasize qualitative enhancements over quantitative requirements

· Include student-generated criteria
	

	Management
	Authors:

· Complete entire performance assessment template, as designed, and label all sections clearly

· Provide completed assessment in both hard copy and electronic formats

· Include a list of needed instructional materials and where obtained (e.g., articles, web addresses, poems, book titles)

· Write in format that is reader-friendly

· Provide detailed descriptions, supplemental information, and documentation to foster easy replication

· Include suggested timeframe for delivery
	· Suggest potential accommodations (changes in how students can acquire information, process information, and/or demonstrate learning) based on readiness or learning profile

· Include completed teacher reflection and field notes for other teachers who will use

· Include examples of student work to accompany each task
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